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Cognitive, Affective and Psychomotor Outcomes
There are three domains of learning which include cognitive, affective and psychomotor outcomes. Cognitive outcomes revolve around knowledge categorization, affective outcomes are all about individual actions that are related to values and mindset and psychomotor outcomes is concerned with tasks categorization. Therefore, looking at the advantages and disadvantages of cognitive, affective and psychomotor outcomes as well as their relation to student's achievement will be a matter of concern in this paper.
Some advantages of cognitive outcomes fall under its application which includes preparation of lesson plans, school activities and also in assessments. According to Diab & Sartawi (2017), instructors ought to appraise their students and investigate them on the level of their knowledge and comprehension. Pursuing the cognitive outcomes helps the instructors in making sure that their lessons direct the students what they need to know. Moreover, the cognitive outcome assists the teacher in the formulation of decisions on how to classify the content. Hence, the teacher can link the material taught with the level of learners' understanding which enhances the understanding of what taught to the students. On the other hand, one of the cognitive disadvantages is that when the level of learner’s understanding followed unsequentially, it results to a poor outcome where the ability tested may not correctly reflect in the learner's ability (Dontham et al., 2016). Secondly, the cognitive outcomes call for its application to the right target and if applied to the wrong destination it may result to not solving the required matter calling for attention.
Looking at the affective outcomes, one of the advantages is that the learners can achieve higher learning performance if they can follow the domains (Boles et al., 2015). It is through various areas that the students appreciate the learning process at the same time building in it for later continuous learning.  On the other hand, one of the disadvantages of affective outcomes is that it calls for a universal rule for tasks by difficulty before even the mission has progressed to the next levels.
Lastly, considering the psychomotor outcomes, it has also some advantages and disadvantages in the learning outcome. One of the advantages is that psychomotor outcomes enhance the incorporation of diverse approaches and varying standpoints (Castleberry & Gordon, 2017). These standpoints integrated in such a way that they result to a quality outcome. Secondly, the psychomotor outcomes lead to the development of advanced abilities and expertise in a field of specialization. On the other hand, the disadvantages of psychomotor outcomes include having a high potential of incorporating standpoints to a way such that they are not compatible with the teaching and learning process and calls for teachers’ preparedness when dealing with various domains.
The cognitive, affective and psychomotor outcomes are related to the student’s achievement since they are applied to determine the student’s progress in educational matters (Ching & Da Silva, 2017). As a result, it helps the instructors to understand at which level of understanding their students are. For that reason, every educator has the responsibility to choose the appropriate outcome depending on the student’s level of learning.
In conclusion, it is evident that cognitive, affective and psychomotor outcomes have both advantages and disadvantages which informs the educators which is the most appropriate one depending on the student's level. Consequently, it comes out that the outcomes mentioned above are related to the student's performance since they help the educator to know the student's progress in learning which allows determining the appropriate action taken.
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